
 
 
 
 
 

Page 1 of 17 
 

 

Curriculum,  

Teaching & Learning Policy 

Document Control 

Date Policy Finalised Version Number 

03/03/2020 3 

Review Period Next Review 

2 03/03/2021 

People involved in writing/reviewing this 

policy 

Responsible Person 

A Caton Deputy Headteacher 

Statutory Published to Web-site 

No No 

Approved by (position) Print name 

Acting Chair B Weekes 

Signature Date Approved 

  

A paper copy of this document is filed 

alphabetically under: 

An electronic copy of this document can 

be found at: 

11. Teaching & Learning SharePoint> Information Sharing> 

Policies & Guidance> 11. Teaching & 

Learning>01. Policies 

 

The following documents have informed this guidance: 
 
Special Educational needs and disability code of practice: 0-25 years 
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25 
 
The National Curriculum  
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http://equals.co.uk/equals-semi-formal-sld-curriculum/ 
 
http://equals.co.uk/holistic-music-for-children/ 
The Woodlands Academy Curriculum provides a broad and balanced curriculum, underpinned by 
an in depth knowledge of each individual student, and how they learn. 
 
The curriculum incorporates the statutory requirements of the National Curriculum and other 
experiences and opportunities which best meet the learning and developmental needs of the 
students in our school. 
 
Whilst we recognise some common challenges faced by children with specific SEN, we ensure that 
the individuality of each pupil is considered. There is a focus on recognising achievement and 
supporting progression based on an individual’s strengths, interests, needs, and, where appropriate, 
choices. To ensure we can deliver a curriculum that is individualised we have developed a curriculum 
model that is flexible as well as being creative and innovative. 

Organisation 
 
Class Groups 
Initial (best fit) placement of pupils within classes will be according to a combination of their age 
and needs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
An individual pupil’s curriculum will depend on the combination of their age, needs and abilities.   
They may be placed entirely within one area as shown or may need a combination of approaches 
as shown by any of the overlapping areas below. This overlap may be achieved by staff within a 

Semi-Formal 
 

Formal KS1-3 
 

Developing 
Independence in 
Communication & 
Interaction  

Formal KS3-4 
 

Badgers & Owls 

http://equals.co.uk/equals-semi-formal-sld-curriculum/
http://equals.co.uk/holistic-music-for-children/
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class group differentiating their approach for an individual or group or by pupils joining other classes 
for part of their time in the Academy.    
 
Classes will share planning ideas and development within their areas but also where overlap 
occurs. A Nurturing approach is central to everything we do and runs throughout all areas of the 
Academy and its curriculum.  

                                               Formal Curriculum  
 
 

   Intent  
The formal curriculum recognises that students have a range of needs and requires access to 

specialist provision which is made available through a carefully planned curriculum, for example 

bespoke Social Communication sessions. 

The curriculum is designed to provide adequate time for practice to embed the students’ 

knowledge, understanding and skills. Planning ensures that communication, reading, writing 

numeracy and social skills are embedded throughout the curriculum. Our emphasis on ‘learning 

through’ other subject areas allows pupils to transfer skills, for example horticulture to transfer 

numeracy problem solving skills as well as working with others and developing independence.  

Staff teams identify students who might be falling behind and look at how any issues can be 

addressed e.g. use of an intervention, pastoral involvement etc.  

Thinking and Problem Solving is fundamental for our students, it is not taught as an isolated 
scheme of work, but in everything we do and all learning should be regarded as an opportunity for 
thinking and problem solving.  
 
 
Teaching and Learning for all students:  
 
We will ensure that: 

 our curriculum is engaging, challenging and motivating. 

 activities are related to pupils’ own experiences through a theme-based approach to 

support their sensory processing difficulties.  

 our theme-based approach encourages learners to access prior knowledge to support their 

working memory difficulties.  

 learners are provided with lots of new and engaging activities to generalise skills learnt 

 targets are addressed through a range of activities 

 opportunities to develop pupils’ independence are embedded throughout the curriculum. 

 thinking skills and problem-solving are targeted throughout subject specific learning in 

Literacy and Maths  

 learners are provided with opportunities to embed new skills across a range of cross-

circular activities  

 pupils are encouraged to be self-motivated in their learning. 

 opportunities for peer scaffolding are created (by which peers model the problem-solving 

process then step back and offer support as needed). 

 lessons often build upon pupils’ previous learning and interests  

 regular opportunities to review and reflect on learning are created 

 there is a planned approach to educational visits to reinforce and stimulate learning  
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Classroom Environment 
 
The physical and social environment of the classroom is important in encouraging learning.   We 
will ensure that: 

 staff understand and believe in the clear philosophy and ethos of how they will work 

together to meet the needs of the pupils in their care. 

 there is a strong emphasis on building up pupils’ resilience. Skills are built into the 

curriculum including communication, problem solving, healthy coping and understanding 

emotions.  

 the TEACCH approach is used effectively – (Treatment and Education of Autistic and 

Communication related handicapped Children) is an evidence-based service, training, and 

research program for individuals of all ages and skill levels with Autism. The focus is on the 

skills, interests and needs of the individual pupil. Using visual structure to organise the 

environment and tasks when teaching.  Many of our students need structure, routine and 

certainty in their learning however, opportunities that encourage them to think and problem 

solve as independently as possible should be incorporated into the daily structure 

 the visual environment is carefully structured, prepared and used to support pupils 

communication needs and working memory difficulties  

 there is a clear structure and routine to support pupils who have difficulties associated with 

autism including thinking skills and problem-solving  

Staff knowledge and Understanding 

Through initial recruitment processes and continued professional development, we will ensure 

that our staff possess:  

 a secure knowledge of the teaching strategies needed to overcome barriers to learning  

 a full understating of ‘what’ and ‘how’ they want the pupils to learn through the 

implementation of a personalised approach planned with the use of rigorous assessment 

and evidencing.  

 

KS 3-4 Curriculum  

In the KS 4 curriculum the focus is on developing their independence skills in both their academic 

learning and their personal skills and to be recognised for these achievements through external 

qualifications and accreditation. Please note our accreditation offer is currently being updated.  

We build on previous learning in KS3 (both academic and self-help skills) so that each student 

becomes prepared for the transition to post 16 education and beyond. Our aim is that all our 

students become as independent as possible and acquire the tools and strategies needed to 

manage the challenges of life beyond Woodlands.  

In KS4 students will have the opportunity to undertake work related learning, including 

opportunities for work experience.  

KS 2-3 Curriculum  

The aim of the KS3 curriculum is to build on the experiences from the primary phase and to 
support our students to become successful learners, confident individuals and responsible citizens. 
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Students study a rich, developmentally appropriate curriculum at KS3 which encompasses a broad 
range of subjects including: Literacy, Numeracy, Humanities, Science, PSHE, Creative Arts, Food 
Technology, Computing and PE. The curriculum is delivered on a three-year rolling programme 
based on a thematic scheme. 
 

KS1-2 Curriculum  

This group of students are largely taught using subjects as a ‘vehicle’ for learning, using a 

‘thematic’ approach. For example using the theme ‘journeys’ to incorporate all subjects allowing for 

the transference of knowledge and skills.  

A three year cycle provides students with the opportunity to consolidate and enrich skills learnt 

within each subject and build on their knowledge and skills within each theme.  

The curriculum is effective in enabling students to apply skills and knowledge acquired in Literacy, 
Numeracy, Science and other curriculum areas in a purposeful and concrete way. We have linked 
all theme areas to the key skills students should learn in History, Geography, Science, DT and Art. 
 
At Woodlands Academy play takes a central part in our Curriculum, and can be seen in areas of 
our formal and semi-formal curriculum. Play is an essential part of learning, so we provide our 
students with a safe and secure environment, to explore and engage in Play and Leisure skills.  
 

 Implementation  
At Woodlands we start by looking at each students ‘barrier to learning’ as detailed in their 

Education Health Care Plans. We then ‘hook’ the curriculum around these identified barrier, which 

could include:  

 Cognition – thinking and learning  

 Communication difficulties – over half of our students have a diagnosis of Autism, so have 

difficulties communicating and socialising.  

 Sensory Processing – some pupils have significant sensory integration difficulties. They 

may experience both hyper (over) and hypo (under) sensitivities throughout the day.  

 Generalisation – difficulty transferring a skill across a range of contexts.   

 Working Memory- Could hold fewer words, numbers and ideas at any one time and will find 

holding instructions difficult to recall.  

 Problem Solving – acting upon understanding.  

 Environmental – students may have family circumstances or expectations that impact 
negatively upon their learning.  

 Social and emotional issues resulting in low confidence and self-esteem. 

 Attendance - Some children’s attendance is low which will impact on their learning. 

 Medical needs – some students have significant medical needs which impacts on their ability 
to learn.  

We are committed to ensuring that the curriculum is engaging, motivating and challenging. 

Students are provided with opportunities to embed new skills across a range of cross curricular 

subjects. Students are encouraged to be self- motivated in their learning. Peer scaffolding is an 

important strategy by which peers model the problem solving then step back and offer support as 

needed.  
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Our formal teaching spaces are laid out to support the range of needs within the environment. 

Visual structure to support the student’s communication and working memory needs are used 

throughout. Many of the students need structure, routine and certainty in their learning, however 

opportunities that encourage them to think and problem solve as independently as possible are 

incorporated into their daily structure.  

In order to implement the curriculum which is right for our student’s staff knowledge and 

understanding is crucial. We strive to ensure that all staff have a full understanding of the teaching 

strategies needed to overcome barriers to learning. All staff need to have a full understanding of 

‘what’ and ‘how’ they want students to learn through the implementation of a personalised 

approach planned with the use of rigorous assessment and evidencing.  

Throughout the formal curriculum there is a selection of reading scheme books, including Collins, 

ORT, Talisman and Project X. There can be many factors as to why a student might be on a 

particular reading book, including level of reading ability, comprehension skills, and interests. Due 

to the complex needs of some of our students they do not simply progress through one reading 

scheme in a sequential way. We are currently updating our reading scheme to include Bug Books 

which will allow for electronic access at home. Students use Nessy Reading which is accessed at 

home by many. Our approach to reading includes the wider world, environment and life skills. 

Using a cross curricular approach students are encouraged to explore a range of reading 

materials, including books, leaflets and I.T.  

                                               Semi - formal Curriculum  
 

 
Our semi-formal students have a range of complex obstacles to learning and are working between 

P4 and end of year 1 expectations.  

Intent  
Our semi-formal students learn best when it is related to their own experience. The curriculum 

reflects this with the use of a thematic approach incorporating Equals Schemes of Work. The 

teaching approach reflects the age and learning style of the students concerned. Curriculum 

coverage allows for concepts to be connected and reinforced through the use of a ‘theme’ with 

activities which are meaningful and ‘real life’ allowing for a deeper experience.  

The range of ‘subject areas’ encourage students to combine different areas of learning, skills and 

understanding.  

Implementation  
Our Semi-formal curriculum (KS 1-3) is divided into 6 areas, with the focus around 

communication and cognition. Themes which incorporate these areas are used termly with linked 

activities planned in all areas to engage pupils and promote generalisation.  
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Our ‘Developing Independence and Communication’ group are our KS 3-4 students who 

require a semi-formal pathway. The focus is to develop their communication and independence 

using real-life meaningful experiences. Similarly to the main semi-formal pathway the curriculum is 

divided into six areas with an emphasis on the transference of skills. 

 

 

 

My Communication  Myself & My 
Body  

My thinking & My 
Problem Solving  

My Creativity  My Play & 
Leisure  

My World  

Communication & 
Interaction  - 
Developing 
communication 
skills, SaLT targets 
Objects of 
Reference, photos, 
symbols, using 
technology. 
PEC’s 
Signalong 
Reading – mutli 
sensory phonics  
Colourful Semantics  
Writing – ‘Dance 
Write’ /Clicker 7  
ICT – I Pad/ 
Communication Aids  
PSHE – Developing 
social 
communication skills  

Awareness of 
their body 
Development 
of gross 
motor skills, 
fine motor 
skills and 
mobility. 
Relationship 
and Sex 
Education  
 

Develop skills in 
practical 
situations  
Working towards 
developing 
independence 
skills/ finding 
solutions/recall 
routines/re use 
strategies/ 
planning solutions  

Includes 
drama, 
dance, 
music and 
art and 
design.  

Develop social 
elements of 
play/ support 
playful 
behaviour 
Support 
enrichment 
activities e.g. 
Horse Riding/ 
Swimming  
  

Show an 
awareness of 
sensory stimuli/ 
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As with all of our ‘pathways’ the semi-formal curriculum is based on the needs of the children and 

young people and as well as providing a framework for learning opportunities, also provide life 

skills opportunities. The students EHCP provides us with long term outcomes which are their 

barriers to learning these are then broken down to manageable sequential steps and are 

incorporated into the curriculum and the students termly ‘Personalised Intention Map’. We use long 

term themes which allows us to focus on different areas of the curriculum as well as our in depth 

knowledge of the individual students and their interests. This approach ensures that we offer a 

varied, broad and balanced series of opportunities in which to achieve the objectives. It is a 

balance between providing students with opportunities to achieve their individualised targets whilst 

also ensuring they receive a balanced, varied and enriching curriculum. 

The semi-formal teaching team plan collaboratively allowing staff to share ideas, resources and 

reflect on their practice whilst also helping to reduce workloads. All staff aim to plan multi- sensory, 

engaging, purposeful, age appropriate and fun lessons. 

 

  Impact  
Assessment, Feedback & Reflection 
Teaching staff are expected to involve sharing learning goals with pupils and provide feedback, 
which leads to recognising their steps and how to take them.  
 
Practical strategies to ensure pupils are involved in own progress include: 

 ‘Shout out’ walls – way of displaying ‘I can’ statements  

 Working walls - termly targets and if appropriate, ensuring pupils are aware of these 
targets.  

 Personalised Learning Intention Maps – parents, pupils and teaching staff all involved in 
setting and monitoring holistic targets.  

 Verbal feedback 

 Keeping learning active and motivating 

 Use of learning partners 

 Plenary opportunities demonstrating how pupils have made progress in their work  

 Reflective moments throughout a session to assess progress and how to move on.  
 
The marking of pupils work is an important factor in ensuring individuals progress. Pupils should 
feel that teaching staff value their work in order to raise self-esteem and confidence. .   
   
Summative and formative assessment is used to ensure that a student’s progress and needs are 
reflected within their personalised learning. 
 
The academy uses PIVATS to assess our formal students.  Baselines are carried out at the beginning 
of each academic year to ensure that we continue to be accurate regarding the starting points of all 
our students. Effective in-school summative assessment enables teaching staff to evaluate learning 
at the end of a unit or period and the impact of their own teaching, developing and refining where 
required. The Academy holds standardisation meetings across the year including internal and 
external moderations whereby staff and leadership are able to validate their judgement and the 
different assessments used. 
 
 
Formative Assessment is assessment for learning and focuses on improving teaching and learning 
for all students. This is an ongoing process, it helps to form the story of why the practitioners have 
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made judgments based against EHCP’s and teacher assessments. This in turn helps to reflect 
personalised targets. Teaching staff identify how pupils are performing on a continuing basis and to 
use this information to provide appropriate support or extension, evaluate teaching and plan future 
lessons. We also ensure that our formal students gain an understanding of how well they are 
achieving towards their targets and how they can improve on this. Pupils have Personalised Learning 
Intention Maps (PLIMS) which are set termly and linked to their key milestones from their EHCP 
outcomes. Parents are kept informed about the achievement, progress and wider outcomes of their 
child across a period, through EHCP (Education Health Care Plans) and during parent evenings. 
Subject leaders track pupil progress and the impact of programs or approaches to learning. This in 
turn ensures that changes can be made to support or challenge pupils.  
 
 
                                               Personalised Learning Pathway  
 

 

Intent  
The SEND Code of practice emphasises the need to look beneath the outward behaviours and 

identify what is causing them whilst considering the child or young person’s SEND, emotional 

wellbeing, social circumstances and mental health.  

Some of our pupils require even more of an individualised and bespoke curriculum. Those pupils 

accessing our ‘bespoke package’ face many challenges in their lives, ranging from difficult home 

environments, trauma, and anxiety to more complex social, emotional and mental health needs as 

well as ‘demand avoidant’ profiles.  

Implementation  
For those pupils who have ‘demand avoidant’ profiles or Pathological Demand Avoidance 

tendencies we offer a curriculum and pace of activity that fits with the students ability to engage at 

any given time which means a ‘flexible curriculum’ in collaboration with the student. In order to 

reduce their anxiety which will help them to access the curriculum strategies include:  

 Flexibility to allow for an overall decrease in demands. 

 Allow control of their learning and social interactions as much as possible. Planning for 
these students requires ‘pathways’ depending on their level of anxiety at any one given 
time. 

 A highly individualised personalised curriculum and teaching style which where possible 
embeds special interests and offers rewards in a subtle, spontaneous way.  

 Activities which develops skills to manage emotional regulation 

 Give some control over their physical learning environment.  
 

The Thrive approach will be used for many of the pupils accessing the ‘personalised learning’ 

pathway. Thrive is based on recent advances in neuroscience, attachment theory and child 

development and draws on insights from these fields to provide a powerful way of working with 

children and young people that supports optimal social and emotional development.  In addition, 

Thrive equips us to work in a targeted way with children and young people who may have 

struggled with difficult life events to help them re-engage with life and learning. Initial baseline 

assessment identifies areas of significant need and crucially provides suggested approaches for 

staff in school to consider.  
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Tier 1 

•A curriuculm to meet individual needs using their EHCP as starting point. 

•Focus on 4 areas of need; Cognition and Learning, Communciation and Interaction, 
Sensory and Physical and Social, Emotional and Mental Health. 

•'Holistic approach’ focusing on the development of the ‘whole child’ using a 
personalised, pupil centered curriculum including RSE, PHSE, Zones of Regulation, 
Mindfulness.

•Strong emphasis on developing independnce and life skills. 

•TEACCH approach, using visual structure to organise the environment and tasks for 
some. 

•THRIVE approach

•Named key adult 

Tier 2

•Specific timetabled 1-1  where it has been identified additional support is required 
to enable access to learning. 

•1-1/small group intervention class based eg  lego group , zones of regulation, social 
communication. 

•Input from behaviour lead to support with the implementation of behaviour plan 
including positive behaviour scale. 

•Own area within the classroom to include an emotional tool kit and supporting 
visual structure. 

•Personalised timetable to include sensory programme/movement breaks to enable 
an optimal level of arousal. 

•Pupil observation by specialist practitionor  to advise the class team. 

•Thrive approach used to support emotional regulation to enable engagement. 
Thrive baselines and action plans in place. 

•Multi agency working. 

Tier 3

•1-1 support for a significant amount of time during the school day.

•Small team of key adults with an expertise of how to support pupils with high levels 
of SEMH needs. eg attachment, bespoke behaviour strategies, solution circle 
meetings. 

•Access to a 'nurture room' based provision to enable positive relationships and 
access to learning. 

•Individualised bespoke timetable and resources to meet individual need to enable 
positive access to larger groups. 

•Pupil observations by Thrive Lead. Thrive baselines and action plans. 

•1-1 interventions eg sand and clay, ARTiculate, Thrive, anger management,anxiety. 

•Frequent family liasion to support with behaviour strategies.

•Specific input from specialist leaders in areas of Pastoral, Behaviour, Sensory, T&L, 
Safeguarding.  

•High level of multi agency liaison and joint working. 
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Tier 1

•Pupils achieve targets - Personlised Learning Intentions / EHCP

•Staff are well informed and feel confident when supporting a pupil with SEMH

•Positive Intervention strategies are effective in managing behaviours. 

•Green behaviour scales are completed and based on helping the pupil to self 
actualise through the creation and reinforcment of a positive self image.  

•Pupils accademic outcomes are reviewed inline with prior attainment and national 
expecations where possible, leading to recognised outcomes for post 16 and 
further education or employment. 

Tier 2

•Pupil follows personalised timetable

•Pupil engages in small group planned interventions 

•Pupil uses emotional tool kit / sensory diet to help regulate behaviour.

•Positive Behaviour Scale - the 'green' section which is populated by activities which 
represents quality of life becomes 'comprehensive' and clearly identified by pupil 
and class team. 

•Amber section of the Positive Behaviour Scale is completed with the pupil and 
helps to establsih "stress" factors highlighting the need to understand the pupil 
and what is being communicated.

•Class team implement advice from designated specialist practitioners.

•Where interventions have proved effective and Class teams are confident in 
managing challenging behaviours they are reviewed termly, or

•Where Tier 2 interventions are insufficient a pupil causing concern may  move to 
Tier 3 

Tier 3

•Team of 'key adults' and Specialist Leaders (Behaviour / Pastoral/ T & L/ Sensory) 
complete a series of observations over a period of one term to create a detailed 
Behaviour Plan and input the Positive Behaviour Scale.

•Positive Behaviour Scale - red section of the PBS is populated with detailed 
information regarding any associated escalation of behaviour and strategies to 
manage. 'the use of the Green' section becomes 'comprehensive'' and is the key to 
effective de -escalation. 

•RPI is used effectively by named team to de-escalate incidents.

•Modifications made to the curriculum and class environment in first half term 

•Pupil responds to interventions and makes positive relationships with 'key adults'.

•'Move in' meeting with parents/ carers and other agencies within three weeks.

•Daily liason with parents / carers to support with behaviour strategies

•Ongoing planed liason with agencies based on pupil need/presentation linked to 
EHCP and pupil progress.

•Where interventions have proved effective and 'key adults' are confident in 
managing challenging behaviour they are reviewed half termly or 

•Where Tier 3 interventions are insufficient an interim review will be called 
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Planning  
 
At The Woodlands Academy, teaching and learning is pupil-centred with a focus on personalised 
curriculums in order to meet individual needs. Planning is based on prior achievement and due to 
the complex needs of some of our pupils this too must be very much individualised.  
All teachers, Instructors, Higher Level Teaching Assistants and Advanced Teaching Assistants are 
expected to provide the following planning which is regularly monitored by SMT.  

Long-term plans ensure continuity across the Key stage and through transitions. They ensure a 
breadth of coverage and progression within subjects.  
 
The medium-term plan identifies differentiated aim, tasks and outcomes. This is achieved by the 
identification of learning intentions for the pupils based on knowledge of previous assessment data.  
 
Short-term plans include the aims/purpose of the teaching and indicates the role of the adults in 
the class. They identify learning objectives, activities, tasks, skills, use of space, levels and 
resources. Evaluations of the lesson is an important feature of this planning as this allows this informs 
future planning. 



 
 
 
 
 

Page 14 of 17 
 

The Key Strands of our Curriculum Model 

 
Strand Semi-Formal/Developing Independence in 

Communication & Interaction 

Levels: P4-P8+                               KS:1-4  

Personalised Learning Pathway  

Significant Social/Emotional Need 

KS: Any 

Formal KS 1 – 4  

Levels: P8+ 

KS:1-4  

T
h

e
s
e

 p
u

p
il
s
…

. 

Our semi-formal and developing independence 
students who have a range of complex obstacles 
to learning. 
 
Some may learn through structured play others 
will learn more effectively through functional 
activities, and others will respond to a topic-
based approach. 
 
As students get older; if progression to a 
formal curriculum is not appropriate, the 
emphasis on preparation for the next phase of 
their education and life outside school 
increases. 
Along with the consolidation of knowledge and 

skills already attained, students will follow a 

curriculum with significant practical elements. 

Students are identified through a range of 
assessments where the child is struggling 
to participate in learning/the school 
community despite access to personalised 
learning programmes.  
In our endeavour to provide an optimum 
learning experience for our pupils it is key 
that, we attempt to identify barriers to 
learning and put in place interventions to 
challenge these. Barriers to learning can 
include reduced emotional resilience, social 
skill difficulties, bereavement, family 
circumstances and experiences, which can 
affect the pupil in a number of ways.  
 

This group of students are largely taught 

through individual subjects including Literacy, 

Mathematics, Science, Personal and Social 

Development, Humanities and Expressive Arts.   

This group of pupils will benefit from a structure 

that enables personalised learning.  

Older students will undertake work related 

learning, including opportunities for work 

experience. The formal curriculum recognises 

that many of the students have a range of needs 

and may require access to specialist provision. 

This is made available through the carefully 

planned and designed curriculum plan, for 

example bespoke Social Communication 

sessions. 

B
a

s
is

 f
o

r 
c

u
rr

ic
u

lu
m

 These students learn best when work is related 
to their own experience. The curriculum 
reflects this with the use of a thematic 
approach using the ground covered by the Early 
Years Foundation Stage (2013).This framework 
is not confined to those below the age 5, but 
rather, extends right across the school where 
pupils are functioning at P Levels 4 to end of year 
1 expectations. However, the teaching approach 
reflects the age and learning style of the students 

There are 3 tiers to any intervention: 
Tier 1 is available to all students through 
class-based group work, i.e. draw and talk, 
SRE, PSHE, Zones of Regulation and 
mindfulness.  
Tier 2 includes 1:1 or group intervention 
with a member of the class team, this may 
include Lego group (social communication), 
1:1 RSE, anger management, sandtray 
(undirected).   

These students will receive a structured 
curriculum however, teachers ensure 
learning is linked to meaningful practical 
experiences. It is based on the National 
Curriculum that is differentiated to meet 
need. It covers all areas including Literacy, 
Mathematics, Personal, Social, Health and 
Citizenship Development, ICT, P.E, R.E, 
Humanities and Creative Arts.  
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concerned.  The different subject areas 
encourage students to combine different areas of 
learning, skills and understanding. 

Tier 3 includes 1:1 or group therapeutic 
interventions such as Autism Awareness, 
ARTiculate, safety planning, looked after 
support, sand tray (directed). 

Subject-Specific Information 

 

Strand Semi-Formal/Developing Independence in Communication & 

Interaction 

Levels: P4-P8+                    KS:1-4  

Formal KS 1 – 4  

Levels: P8+ 

KS:1-4 

E
n

g
li

s
h

 

For many pupils in this semi-formal setting they will find learning to read 
conventional text cognitively very demanding however, they can 
participate in many aspects of reading. Throughout the day they are 
given the opportunity to Listen to and respond to a range of stories 
including multi-sensory and books on the computer. The Sounds and 
Letters approach is used to plan for structured phonic sessions. 
The development of communication skills is an integral part of all areas 
of the curriculum and hugely important for our semi-formal learners. A 
variety of communication strategies are used to engage all the pupils 
who have a range of communication needs. Speech Therapists also 
support the development of Speaking and Listening throughout the 
school.  
 
For many pupils in the semi-formal setting writing in the conventional 
sense is very demanding. There are other ways these pupils can 
express themselves including using objects and symbols to ‘write’. 
Pupils also have access a range of multi-sensory sessions to encourage 
mark making including ‘Dance Write; and the Academy’s multi-sensory 
handwriting programme. 
 

In the formal setting pupils participate in individual, shared and guided 
reading. Pupils are encouraged to decode text using a range of 
strategies including phonics. Comprehension skills developed with 
pupils being encouraged to derive meaning from text.  There are regular 
discrete phonic sessions following the recommended structure in 
‘Letters and Sounds’ programme.  
 
 
 
 
 
 
 
Opportunities for writing are presented across the curriculum and pupils 
are regularly involved in a range of writing sessions. Pupils require 
meaningful experiences to motivate writing or to become immersed in 
a subject before any expectations of writing. 
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M
a

th
e

m
a

ti
c

s
 A themed approach is used to develop mathematical thinking with 

focused learning opportunities that cover content appropriate to a 
pupil’s cognitive processing abilities. 
Their mathematical understanding will also be developed through a 
multi-sensory, hand son approach such as stories, songs and games.  
 

The formal curriculum builds upon and extends the knowledge, skills 
and understanding introduced in the semi-formal curriculum. It is 
designed to ensure pupils become fluent in the fundamentals of 
Mathematics and develop conceptual understanding. An emphasis is 
placed on ensuring pupils can transfer skills and solve problems by 
applying their mathematics to real life situations.  
 

 
More detailed information about our approach to the teaching of English and Mathematics can be found in the subject-specific policies as detailed on 
the next page. 
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For further subject specific curriculum information and guidance please refer to the following 
policies/guidelines: 
 

English Policy  
Mathematics Policy 
Science Policy 
PE Policy  
ICT Policy 
Religious Education Policy 
PSHE Policy 
British Values & SMSC Policy 
Relationships & Sex Education Policy 
Humanities Policy 
Expressive Arts Policy 
Food Technology & Catering Policy 

 
Curriculum Enhancement 

Independence and Life Skills 

We see the development of independence and life skills as vital to our pupils. Whilst many of our 

pupils crave structure, routine and certainty in their learning, opportunities that encourage them to 

think and problem solve as independently as possible should be incorporated into their day. 

We foster a “community inclusion” focus in the timetable that gives pupils the opportunity to be 

supported in the community to learn skills such as shopping and how to travel on public transport.  

Sensory Programmes  
Movement breaks are incorporated in the curriculum to allow for the optimal level of arousal and 
therefore maximum learning. These could include a range of alerting, organising and calming 
activities.  
Other pupils who present with sensory regulation difficulties, which have an impact on their learning 
and behaviour, will require a ‘sensory diet’ with timetabled discrete sensory activities and support to 
encourage them to manage their own sensory needs e.g. toolkit.  
Pupils who present with sensory regulation difficulties that have a significant impact on their daily life 
will require a sensory profile, a discrete sensory programme, a sensory toolkit and advice from an 
Occupational Therapist.  
 
Enrichment 
We offer a wide range of activities for all pupils from all year groups outside of the National 
Curriculum. Enrichment helps pupils to develop their interests and abilities, provides valuable 
learning experiences outside the classroom and promotes independence and positive relationships 
between pupils and with members of the local and wider community.  
 
The curriculum is enriched by educational trips and visits, local community links and opportunities 
within the timetable to engage with new experiences such as Swimming, Camping, Horse Riding, 
Music Therapy, Rebound therapy, gymnastics, fitness sessions at the local gym and Educational 
Trips. 
 
Many of our pupils participate in sporting activities across the County including tag rugby, football 
and netball.  
 
Clubs take place for some of our pupils every Friday afternoon, incorporating interests such as 
Sports, Dance, Art and Film.  


